





The purposes of this study are investigating the extent to which assessment 
practices in EAD course are in alignment with the course’s intended learning 
outcomes as well as obtaining information on how intended learning outcomes 
(ILOs) and assessment of the ELE-SP EAD course are aligned to support students 
successful achievement of the ILOs. 
Based on the data gained through document analysis and students’ 
interview, it can be concluded that the assessment tasks the lecturer used are 
summative or assessment of learning to assess students’ performance, as it occurs 
at the end of unit and end of semester and also there is one assessment task which 
is diagnostic assessment and it occurs at the beginning of the course. The lecturer 
also implemented test and non-test assessment. Besides, the lecturer only 
implemented one method of assessment in administering the assignment during 
the course program which is selected response.  
Furthermore, There are three assessment tasks which are end-term test, 
mid-term test, and a 1,500-word essays on assigned topics that used to assess 
students’ achievement of the ILO. The writer also found the alignment between 
assessment tasks and the intended learning outcome of this course. Mid-term test 
and a 1,500-word essays on assigned topics are not in alignment with the intended 
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learning outcomes. Then, the writer found that only 1 assessment task (out of 3 
assessment tasks) is in alignment with the learning outcome of this course.  
The writer also found that all the assessment tasks of this course support 
students in learning and achieving the intended learning outcomes. It can be seen 
from the clear description of each task, the students’ achievement of the cognitive 
level of thinking, and also the supporting data from the interview. Although not 
all the assessment tasks in alignment with the intended learning outcomes, it 
seems that the lecturer who developed the course outline was really conscious on 
the constructive alignment. It can be seen from the taxonomy table.  
Moreover, the study is limited to only to see the documents.  The writer 
limits this study in focusing only to the documents without observing what 
actually happens in the classroom. In other words, the writer doesn’t focus on the 
length of teaching experience. All the limitations occur because of the writer’s 
resource, time, and expertise. 
5.2. Recommendation 
Findings reveal that some of the assessment tasks are not in alignment 
with the ILOs. However, students find this beneficial for their learning. It is 
expected that the coordinator or the lecturer who developed the course outline is 
conscious of the need for constructive alignment. The problem is there is a 
difference between the assessment tasks in students’ study materials that students 
have to do with the students’ works. This is due to the fact that constructive 
alignment is the starting point when designing a language course, or a learning 
49 
 
module that is based on what students should know and be able to demonstrate at 
the end of a particular course. Since this study only focuses on the documents 
without observing the teaching and learning activities of what actually happens in 
the classroom, recommendation for future research, it would be interesting and 
more accurate if the researcher consider to observe the teaching and learning 
activities in the classroom. 
 
 
 
